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1. Introduction and Legislative Compliance

1.1.

1.2.

1.3.

1.4.

1.5.

1.6.

1.7.

1.8.

1.9.

1.10.

1.11.

1.12.

This policy sets out Astrea Academy Trust’s expectations for all our schools and those
regularly joint working with parents, local authorities and social care partners, as well as
external agencies and community groups who continually work together to ensure pupils
in our care receive the best educational experience.

All schools must ensure that all pupils; including those with protected characteristics, as
defined by the Equalities Act 2010, are able to flourish and thrive within the school
community.

The protected characteristics in which pupils must not be discriminated against are: age;
disability; gender reassignment; race; religion or belief; sex; sexual orientation.

As a result, inclusion is a term used to describe the process of ensuring equity of learning
opportunities for all children and young people. It is a process of identifying,
understanding and breaking down barriers to participation and belonging. Inclusion is
about the quality of their experience; how they are helped to learn, achieve and
participate fully in the life of the school.

The inclusion focus for Astrea is concerned particularly on those groups of pupils who may
have been marginalised historically or who have underachieved or who are currently
underachieving when compared to their peers.

In this respect, this policy is concerned specifically for pupils with special educational
needs and/or disabilities (SEND), those experiencing disadvantage — either through socio-
economic or care factors, those who are More Able (MABLE), those who speak English as
an additional language (EAL) and those who are identified as a minority ethnic group
(MEG).

Inclusion does not mean that all pupils necessarily learn in the same way or together, but
that practices are adapted to take account of all learners’ needs, and without
discrimination against any identified protected characteristics; this is equity in learning.

All pupils, including those identified as having SEND, have the same common entitlement
to a broad and balanced academic and social curriculum, which is accessible to them, and
enables them to be fully included in all aspects of school life.

All schools must operate in accordance with the law as set out in the following:

i The Education Act 1996

q The Children and Families Act 2014

i The Special Educational Needs and Disability regulations 2014

il The Special Educational Needs (Personal Budgets) regulations 2014
i The Equality Act 2010

All schools in England must have regard to the Code of Practice (2015) as it provides
statutory guidance on duties, policies and procedures relating to Part 3 of the Children and
Families Act 2014 and associated regulations. Schools must fulfil their statutory duties
towards children and young people with SEN or disabilities in light of the guidance set out.

Under the Equality Act (2010), all schools have duties towards individual disabled children
and young people. They must make reasonable adjustments, including the provision of
auxiliary aids and services required by disabled children and young people to prevent them
being put at a substantial disadvantage.

The Teachers’ Standards (2012) makes clear the expectation for all teachersto “adapt
teaching to respond to the strengths and needs of all pupils”. Teachers must “have a clear
understanding of the needs of all pupils, including those with special educational needs;
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those of high ability; those with English as an additional language; those with disabilities;
and be able to use and evaluate distinctive teaching approaches to engage and support
them.” (Standard 5)

2. Equality and Inclusion

2.1.

2.2.

2.3.

2.4,

2.5.

All pupils should be equally valued in school. The Equality and Human Rights Commission
(EHRC) states that “avoiding discrimination and promoting equality supports the agenda of
improving attainment and progression for all pupils. Good education and skills are crucial
for opening up opportunities and increasing the chance of a successful life”.

In addition, in England, equality and diversity are specified factors that must be considered
during school inspections, such as those led by Ofsted.

Schools have wider duties to prevent discrimination, to promote equality and to foster
good relations for “an equal society protects and promotes equal, real freedom and
substantive opportunity to live in the ways people value and would choose, so that
everyone can flourish. An equal society recognises people’s different needs, situations and
goals and removes the barriers that limit what people can do and can be.” (EHRC, 2014)

With this in mind, all schools must ensure that a culture of tolerance, which embraces
diversity, is promoted across the school community, so that all pupils understand,
appreciate and respect difference in the world and its people.t

Educational inclusion, therefore, is about equal opportunities, which lead to success, for all
pupils, whatever their age, gender or gender identification, relationship preference,
ethnicity, impairment, prior attainment, or socio-economic background.

TOLERANCE DIVERSITY RESPECT OPPORTUNITY

EQUALITY AND INCLUSION

1 Ofsted (2019) School Inspection Handbogk63
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3. Vision

3.1. The Astrea mission, ‘Inspiring beyond Measure’, reflects the belief that an exceptional
education for all is rich and empowering beyond the narrow confines of formal
examination success.

3.2. The vision for Inclusion across the Trust reiterates the Astrea mission, acknowledging that
an exceptional education will provide a rich and empowering experience which produces
success through wider and academic outcomes and where ‘success’ is defined in terms of
the individual learner.

4. The Astrea Model
4.1 The model is based on the five core Value Partners of:

Responsibility and Leadership
Enjoyment and Innovation
Aspiration and Development
Collaboration and Inclusion
Honesty and Integrity

=A =4 =8 =8 =4

Responsibility
and Leadership

Honesty and Enjoyment and
Integrity Innovation

Collaboration Aspiration and
and Inclusion Development
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5. Pupils with SEND

5.1 The January Census (2020) identifies that the percentage of pupils in England with special
educational needs is now 15.5% and those with a statement or Education, Health and Care
(EHC) Plan is now 3.3%; both representing increases compared to 2019.2 The percentage
of the total pupil population in England on SEN Support is now 12.1% and this again
represents an increase from 2019.

5.2 The most common primary type of need in England has remained the same compared to
last year.

5.3 24% of all pupils on SEN Support have Speech, Language and Communication Needs (SLCN)
as a primary type of need in January 2020. 30% of all pupils with a statement or EHC Plan
have Autistic Spectrum Disorder (ASD) as a primary type of need in January 2020;
representing an increase from 2019.

5.4 The breakdown of primary type of need is taken from the DfE, as per the footnote, and
provided below:

Pupils with Special

®
Educational Needs in 20N ' ,.
schools in England m y IQ

January 2020
1,373,800 ® 15.5%
’ ’ . 0
Pupils with Special I— Of the whole school
Educational Needs m population
SEN Support EHCPs
Specific LD I 1 Specific LD
Moderate LD — 21.2 Moderate LD
Severe LD ] 0.3 Severe LD
Profound & Multiple -{ 0.1 Profound & Multiple
SEMH — 19.4 SEMH
SLCN — 23.7
SLCN
Hearing Impaired :r 1.7 P e
Visually Impaired 1 .e'arlng mpa!re
MultiSensory - 0.3 Visually Impaired
Physical Disability — 23 Mult-Sensory
Autism I s Physical Disability
Other — 4.6 Autism 30
SEN no assess — 4 Other
T T
0 10 20
Va & &
23.7% i 30% & 64.6%
At SEN Support, the . More boys are
~ highest primary need is A E:—iﬁ:;;l:';z:jg:;en identified with SEN
SLCN Autism than girls

Source: https://explore-education-statistics.service.gov.uk/find-statistics

2 DfE; Special Education Needs in England: January 2020: https://explore-education-
statistics.service.gov.uk/find-statistics/special-educational-needs-in-england#releaseHeadlines-dataBlock-1
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5.5 There is; however, a clear distinction between ‘underachievement’, often caused by a poor
early experience of learning, and ‘special educational needs’.

5.6 Some pupils may be underachieving but will not necessarily have a special educational
need; it is our responsibility to identify this quickly and ensure that appropriate support is
put in place to help these pupils ‘catch up’.

5.7 Asrecognised in the SEND Code of Practice, “a child or young person has SEN if they have a
learning difficulty or disability which calls for special educational provision to be made for
him or her. A child of compulsory school age or a young person has a learning difficulty or
disability if he or she:

9 Has a significantly greater difficulty in learning than the majority of others of the
same age or has a disability which prevents him or her from making use of facilities
of a kind generally provided for others of the same age in mainstream schools or
mainstream post-16 institutions”.

5.78 For children aged two or more, special educational provision is educational or training
provision that is additional to or different from that made generally for other children or
young people of the same age by mainstream schools, maintained nursery schools,
mainstream post-16 institutions or by relevant early years providers. For a child under two
years of age, special educational provision means educational provision of any kind.

5.9 A child under compulsory school age has special educational needs if he or she is likely to
fall within the definition above when they reach compulsory school age or would do so if
special educational provision was not made for them (Section 20 Children and Families Act
2014).” (Code of Practice, updated January 2015)

5.10 The Code of Practice (2014, updated January 2015) makes clear the four broad areas of
Special Education Need, these are:

1 Communication and Interaction

1 Cognition and Learning

9 Social, emotional and mental health difficulties
9 Sensory and/or physical needs

5.11 In line with the Code of Practice, all schools follow the graduated approach to a learners’
special educational needs. This support should take the form of “a four-part cycle through
which earlier decisions and actions are revisited, refined and revised with a growing
understanding of the pupil’s needs and of what supports the pupil in making good progress
and securing good outcomes.”

eSS
99

%
A

(The Graduated Approach)
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5.11 The Astrea strategic model for SEND is underpinned by the five core value partners to

5.12

5.13

5.14

5.15

5.16

provide five key areas of effective leadership of SEND provision:

Leadership of SEND

Extending Provision Tracking and

and Excellence Hubs Monitoring Progress

The Responsibility and leadership of SEND is well evidenced when there is a clear strategic
approach to SEND provision across the school, with key personnel identified and
recognised, and where continuing professional development (CPD) and performance
management are successful in improving outcomes for learners with SEND.

Enjoyment and innovation for pupils with SEND is well evidenced through high quality
teaching and intervention, which is targeted and appropriate and which enthuses and
engages, resulting in consistently high expectations and aspirations of all and a belief that
learning is without limits.

The Aspiration and development of pupils with SEND is well evidenced through robust
tracking and monitoring processes, which ensure levels of achievement and attainment are
substantial and sustained, based on individual starting points, and where all learners are
well-prepared for the next stages of their educational journey.

Collaboration and inclusion is well evidenced when the provision for pupils with SEND is
well developed and innovative, with opportunities available for personalisation and
flexibility; providing a curriculum offer which is different from and/or additional to that
already offered and which secures effective partnership working for all involved — including
parents / carers.

Honesty and integrity is well evidenced in the appropriate and early identification of
pupils’ needs; where the SEND register is an accurate and regularly updated ‘live
document’ and where specialist support is available ‘at the right time’.
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6. Working Together across Education, Health and Care

6.1 Astrea Academy Trust is committed to joint working arrangements with education,
health and care bodies and professionals to secure effective outcomes for all pupils in
our schools.

6.2 The SEND Code of Practice confirms that at a strategic level, partners must engage
children and young people with SEN and disabilities and their parents in
commissioning decisions, so that useful insights can be gained into how to improve
services and outcomes.

6.3 When commissioning training for professionals, partners should consider whether
combined services delivery, training or a common set of key skills would help
professionals and providers adapt to meeting the needs of children and young people
with SEND in a more personalised way.

6.4 This could include commissioning ‘key working’ roles to support children and young
people with SEND and their parents, particularly at key points such as diagnosis, EHC
plan development and transition.

6.5 Each Astrea school will cooperate with the relevant Local Authority in developing and
reviewing its local offer.

6.6 The Astrea Central Team will work with our schools, local and national providers to
secure the services needed to improve outcomes for children and young people with
SEND. These services could include speech and language therapy, physiotherapy,
occupational therapy, education psychology, mental health services, other health and
social care professionals.
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7. Disadvantaged Pupils in Receipt of the Pupil Premium

7.1 For those pupils who have been in receipt of free school meals (FSM) at any point in
the last six years, are children of Service personnel who have served at any point in the
last six years, or are children who have been looked after for 1 day or more, adopted
from care, or who have left care under a special guardianship order, a residence order,
or a child arrangements order, the Pupil Premium is additional funding provided to
schools in order to address two policies:

I To raise the attainment of disadvantaged pupils of all abilities to reach their
potential; and

I Supporting children and young people with parents in the regular armed
forces.

7.2 The approach for disadvantaged learners is underpinned by the Astrea core value
partners and informed by evidence from research and best practice, and as
recommended through the ‘7 Building Blocks’ approach?, see appendix 1.

Leadership of the

Pupil Premium

Personalisation and Tracking and

Flexibility Monitoring Progress

7.3 The Responsibility and leadership of the Pupil Premium is well evidenced when there
is a clear strategic approach to provision for disadvantaged pupils across the school,
with key personnel identified and recognised, and where CPD and performance
management are successful in improving outcomes for all disadvantaged pupils.

7.4 Itisimportant that more able disadvantaged pupils are identified at the earliest
opportunity and are known to staff so that provision can meet need.

7.4 Enjoyment and innovation for disadvantaged pupils is well evidenced through high
quality teaching and intervention, which is targeted and appropriate and which
enthuses and engages, resulting in consistently high expectations and aspirations of all
and a belief that learning is without limits, including for pupils from disadvantaged
backgrounds.

7.5 The Aspiration and development of disadvantaged pupils is well evidenced through
robust tracking and monitoring processes, which ensure levels of achievement and
attainment are substantial and sustained, based on individual starting points, and

3NFER(2015)2 K+ 4 I NB GKS Yz2ad STTSOGAGS sLeada (2 &adzZJI2NI RA&FR@GIyGl 3
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7.6

7.7

7.8

7.9

7.10

where all pupils are well-prepared for the next stages of their educational journey.

This need is recognised in The Sutton Trust report (2018), which recommends that the
use of funding should reflect the wider need for disadvantaged pupils to have access to
activities and programmes which allow them to reach their potential.

Where disadvantaged pupils are also more able, The Sutton Trust report also
recommends that funding would be well used in obtaining extra tutoring or booster
sessions which allow pupils to achieve ‘greater depth’ in primary education and/or A*
grades or Level 9 at GCSE and A* at A Level.

Collaboration and inclusion is well evidenced when the provision for disadvantaged
pupils is well developed and innovative, with opportunities available for
personalisation and flexibility; providing a broad curriculum offer which is suitably
stretching, provides an understanding of context and which secures effective
partnership working between parents / carers and the school.

It is important that where pupils are disadvantaged and more able that parents and
carers are involved and supported to enhance and extend the curriculum and wider
experiences, as identified in The Sutton Trust report; Potential for Succe$2018).

Honesty and integrity is well evidenced in the appropriate and accurate identification
of need for disadvantaged pupils; where provision considers the ‘whole child’ and
provides an appropriate balance of support between academic and wider outcomes.
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8. More Able Pupils

8.1 A pupil is considered to be ‘more-able’ if they perform at a level that exceeds that which is
expected for their age group; this may be in one or more areas of learning.

8.2 The National Association for Able Children in Education (NACE)* believes:
9 Defining ability is complex and evolving
9 High ability includes all domains of human achievement
1 Many children are capable of high achievement given the right opportunities
)l

There should be no ceiling on how many children in a school are defined as highly
able

9 Every school can and should provide opportunities for their highly able to flourish
and achieve.

8.3 NACE also states that learners of high ability may demonstrate all or some of the following
characteristics:

9 Able to master the rules of a domain easily and transfer their insights to new
problems

9 Make connections between past and present learning

I Work at a level beyond that expected for their age group

9 Produce original and creative responses to common problems

9 Shows curiosity, asks questions and enjoys engaging in debate or discussion.

8.4 The approach for more able learners is underpinned by the Astrea core value partners
and informed by evidence from research and best practice, such as that recommended by
Ofsted in their 2015 report.®

Leadership of the

MABLE

Links with FE and HE Tracking and

Monitoring Progress

4 www.nace.co.uk

5 Ofsted (2015) The Most Able StudengsAn Update on Progress since June J@kEine]
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/408909/The most able students an updat
e on progress since June 2013.pdf [Accessed 1 March 2017)
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8.5

8.6

8.7

8.8

8.9

8.10

8.11

8.12

Responsibility and leadership, which enhances provision for more-able pupils is evidenced
when there is a clear strategic approach, with key personnel identified and recognised, and
where CPD and performance management are successful in improving outcomes for more
able pupils and which ensures they reach their full potential.

It is important that more able pupils are identified at the earliest opportunity and are
known to staff so that provision can meet need.

The Sutton Trust report (2018) recommends that a ‘highly able’ coordinator or team is
identified in order to support teacher development in this area, as well as enhancing pupil
access to wider opportunities; particularly for those who are disadvantaged and more able.

Enjoyment and innovation for more able pupils is well evidenced through high quality
teaching, stretch and challenge, which is targeted and appropriate and which enthuses and
engages, resulting in consistently high expectations and aspirations of all.

The Aspiration and development of more able pupils is well evidenced through robust
tracking and monitoring processes, which ensures levels of achievement and attainment
are substantial and sustained, based on individual starting points, and where more able
pupils are pushed to ‘be the best they can be’.

Collaboration and inclusion is well evidenced when the provision for more able pupils is
well developed and innovative, with opportunities available for appropriately personalised
and flexible pathways, which take advantage of partnerships and wider learning through
links with further (FE) and higher education (HE) institutions.

It is also important that parents and carers are involved and supported to enhance and
extend the curriculum and wider experiences of those pupils who are more able.

Honesty and integrity is well evidenced in the appropriate and early recognition of pupils
who are more able and a commitment to providing them with a range of opportunities and
experiences, which reflects their personal gifts, potential and distinctiveness; particularly
when considering their learning progression and future career paths.
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9. Pupils with English as an Additional Language (EAL) and Pupils from
Minority Ethnic Groups (MEG)

9.1 The term EAL learner is often used interchangeably with ‘bilingual learner’ (DfES 2007); the
government definition of a bilingual learner is that it refers to ‘all pupils who use or have
access to more than one language at home or at school — it does not necessarily imply full
fluency in both or all languages’. (DfES 2003)

9.2 Government research (2003) identifies that  minority ethnic groups are differentiated
based on a combination of categories including ‘race’, skin colour, national and regional
origins and language...this is based on the assumption of an ‘ethnic majority’ that is white,
of British origin, and English-speaking’.

9.3 Gypsy, Roma and Traveller pupils are considered a minority ethnic group across Astrea.
DfE research (2010) uses the umbrella term to embrace all Gypsy and Traveller groups as
well as Roma from Easter and Central Europe. Within this, Roma is a generic term used to
describe many different groups of Romani people including for example, Gypsies, Tsiganes,
Sinti Kale, and Romanichal.

9.4 To ensure equity of learning for our EAL and MEG pupils, it is important that recognition
and respect is given to the value and significance of the first language and the associated
cultural expectations and norms. “EAL learners, their families / carers and communities
are not homogenous groups; it is important to know and understand who they are, in
order to effectively support their needs.”®

9.5 Itis important to note that “significant differences of culture, outlook, narrative and
experience should be recognised and respected. It is important that all pupils should feel
that they belong — to the school itself, the neighbourhood and locality, and to Britain more
generally. Belonging involves shared stories and symbols; a shared sense of having a stake
in the well-being and future development of the wider community; a sense that one is
accepted and welcomed, and that one is able and encouraged to participate and
contribute.” (Derbyshire EA 2003)

9.6 English as an Additional Language (EAL) is not considered a Special Education Need.

9.7 Differentiated or personalised work and individual learning opportunities must be
provided for children who are learning English as an Additional Language as part of the
Trust’s provision for vulnerable pupils; this may be underpinned by the approaches
highlighted for the disadvantaged and more able, where appropriate.

9.8 The National Association for Language Development in the Curriculum (NALDIC) have
identified five principles of good practice in EAL teaching and learning ( 1999). These were
also endorsed by Ofsted (2004) and are:

9 Activating prior knowledge in the learner

9 Providing a rich context

9 Encouraging learners to communicate in speech and writing
9 Pointing out key features of English explicitly

1

Developing learners’ independence.

6 National Subject Association for EAL (2017) www.naldic.org.uk [Accessed 1 March 2017]
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9.9 The approach for learners with English as an additional language and those from
minority ethnic groups is underpinned by the Astrea core value partners and informed by
evidence from research and best practice, such as that available through NALDIC. (see
footnote)

Leadership of EAL
and MEG

Teaching & Learning
Active learning which encourages
shared with parents risk taking

Language to
develop identity and Tracking and
belonging Monitoring Progress

9.10 Responsibility and leadership, which enhances provision for EAL and MEG pupils is
evidenced when there is a clear strategic approach, with key personnel identified and
recognised, and where CPD and performance management are successful in improving
outcomes for EAL and MEG pupils.

9.11 Enjoyment and innovation for EAL and MEG pupils is well evidenced and appropriately
focused on high quality teaching and intervention, which is targeted and which enthuses
and engages, actively promoting a safe environment where risk taking is encouraged to
enhance independence. Teaching should balance language acquisition learning and risk
taking to develop further learning, which may include subject specific or deeper learning.

9.12 Research’ suggests that EAL learners benefit from a combination of focused provision,
which is underpinned by inclusive practices in three areas, as demonstrated below:

Having a voice and being
listened to

Being an active participant
in their own learning

Collaborating with and
supporting peers

7 New Avrrivals Excellence Programme Guidance; Primary and Secondary National Strategies\{rown copyright 2007 [Accessed 1 Jan 2018]
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9.13 Teachers should plan to meet these needs by identifying pupils’ levels of proficiency using
The Bell Foundation EAL Assessment Frameseerkppendix 3 for an example, then
selecting appropriate classroom strategies, TA strategies or out-of-class support and home
learning from The Bell Foundation EAL Classroom Support Strategiesient, see
appendix 4, for an example.

9.14 The British Council’s mantra “Good for EAL, Good for All’ should be remembered (British
Council, 2017)8 as: ‘new vocabulary is not only important for beginners. Advanced EAL
learners and learners with English as a mother tongue need to acquire the more formal
vocabulary and register required for academic success and will benefit from these teaching
and learning strategies.’

9.15 The Aspiration and development of EAL and MEG pupils is well evidenced through robust
tracking and monitoring processes, which ensure levels of achievement and attainment are
substantial and sustained, based on individual starting points, and where all pupils and all
languages are equally valued and respected.

9.16 As of September 2018 the DfE removed the requirement for schools to track proficiency
levels in English language in addition to curriculum-level data;® see appendix 2 for a
summary overview. However; the official position from NALDIC recommends that:

9 Schools continue to assess for internal purposes
I The DfE review this decision.

9.17 As aresult, Astrea schools will be expected to continue using proficiency levels as a key
indicator of language proficiency and to assist in the early identification of support.

9.18 Collaboration and inclusion is well evidenced when the provision for EAL and MEG pupils
is well developed and applies the principles outlined within this policy, attending to
personalisation and flexibility; providing a curriculum offer which capitalises on
opportunities for active and practical learning experiences and which secures effective
partnership working for all involved. This actively includes parents / carers so that they
feel confident that their home and community language, and the narratives and culture in
which their language is embedded, is respected by the school.

9.19 Honesty and integrity is well evidenced in the appropriate and accurate identification of
needs specific to EAL and MEG pupils, where an ethos of Respect for Al promoted and
where all languages are equally valued and central to the development of identity and
belonging in contemporary British society.

8 https://eal.britishcouncil.org/teachers/great-ideas-introducing-new-vocabulary

9 https://www.gov.uk/government/uploads/system/uploads/attachment data/file/651601/2017 to 2018 School Census Guide V1 3.pdf
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10.Expectations of all Schools

10.1 At the heart of educational inclusion is provision which meets the needs of all pupils.

10.2 All schools are committedto providing:

T

Quality First Teaching (QFT) which meets the needs of all pupils and which is
appropriately differentiated;

Effective systems for tracking and monitoring progress, so that early intervention
can address gaps in learning; this includes, but is not exclusive to, monitoring and
evaluation through learning walks and work scrutiny, across all pupil groups;

Opportunities to extend and challenge all pupils, so that they can achieve their
potential;

Effective lines of communication between home and school, so that through
collaboration, a shared understanding of ‘what success looks like’ is achieved for
each pupil and their family.

10.3 All schools are requiredto have the following:

1
T
T

SEND Information Report (All Schools updated annually);
Accessibility Plan for disabled pupils (All Schools updated every 3 years);

Equality Objectives; details of how compliance with the public sector equality duty
is met (All Schools updated every 4 years);

Pupil Premium Strategy which details the impact of spend for the previous
academic year (All schools);

Pupil Premium Strategy which details the rationale for and use of spend for the
current academic year (All schools updated annually);

Primary PE and Sports Premium Evidence of Impact Statement for the previous
academic year (Primary schools only);

Primary PE and Sports Premium Allocation and Intent to Spend Statement for the
current academic year (Primary schools only updated annually);

Year 7 Catch-Up Premium Evidence of Impact Statement for the previous academic
year (Secondary schools only for 2020-21);

10.4 Itis best practice, but not a requiremetfibr all schools to also have the following:

)l
1
)l

SEND Action Plan for Improvement;
Pupil Premium Action Plan for improvement;

A coordinated provision map, which identifies additional support / strategies by
pupils and which can be filtered according to pupil characteristics;

Links to disadvantaged, SEND, more-able and EAL attainment / progress / wider
outcomes in the whole-school Improvement Plan.
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11. Responsibilities of the Trust

111

11.2

11.3

11.4

11.5

To ensure the expectations of all schools are upheld, the Trust undertakes a variety of
Quality Assurance (QA) activities on a minimum of an annual basis, from which
strengths and areas of development are identified to inform best practice and
priorities for improvement:

i Annual SEND Review;
q Annual Pupil Premium Review;
il Monitoring Visits, as appropriate, for SEND and Pupil Premium.

In accordance with the Astrea model of School Improvement, discrete areas of SEND,
Pupil Premium and EAL are categorised in line with the Stabilise > Repair > Improve >
Sustain categorisation. This allows the correct identification of support to accelerate
improvements in these areas, so that outcomes exceed national expectations.

All reviews are reported on formally and shared with Transition Board members / Local
Education Consultative Committees, as appropriate, for further discussion and
challenge.

In addition, a core offer of support is provided to all schools and may include any of the
following:

9 Cluster meetings to inform and share best practice;
9 Development of ‘Excellence Hubs’ to enhance peer-to-peer support;

9 Staff training, research projects and conferences, as detailed within the Astrea
CPD brochure;

i External review preparation and guidance;
9 Leadership of Mental Health Review;

I Behaviour Review;

9 Effective Use of Teaching Assistants Review;
I EAL Review.

Where a school is identified to have significant weaknesses or areas for development,
supplementary support is provided by the Central Team to ensure accelerated
improvements are made, leading to effective and consistently good practice to meet
the needs of learners.
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Appendix 1

o

Department

for Education What are the mostef fectivew ays to support

dis adv antaged pupils Gachiev ement ?

Evidence for
Excellence in
Education

Research undertaken by NFER has identified seven building blocks that are common
in schools which are more successful in raising disadvantaged pupils attainment.

1. Whole-school ethos of attainment for all:
Schools have an sthos of high attainment for all
pupils and avoid stereotyping disadvantaged
pupils as all facing similar barriers or having
less potential to succeed.

2. Addressing behaviour and
attendance: Schools ensure
effective behaviour strategies are in
place, respond guickly to poor
attendance and provide strong social
and emotional support, including
through working with families.

3. High quality teaching for all:
Schools emphasise ‘quality teaching
first’ and provide consistently high
standards by setting expectations,
monitoring performance and sharing
best practice.

6. Data driven and responding to
evidence: Teachers use data to

7. Clear, responsive leadership:
Senior leaders set ever higher

identify pupils’ learning needs, review
progress every few weeks and address
underperformance quickly. They have
manageable Assessment for Learning
systems, which provide clear feedback for pupils.
Schools use evidence to make decisions about their
support strategies.

=

aspirations and lead by example.
They hold all staff accountable for
raising attainment, rather than
accepting low aspirations and variable
performance.They share their thinking
and invest in staff training.

This briefing, by Caroline Sharp, Shona MacLeod, Amy Skipp and Steve Higgins, is
based on national research with primary, secondary and special schools across
England. A full research report and a summary for school leaders are also available
from the Department for Education and NFER websites:
https://www.gov.uk/government/organisations/department-for-education/about/research

and www.nfer.ac.uk/publications/PUPP01

E Crown copyright 2015

Published: November 2015
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Appendix 2

Where ‘“Proficiency in English’ I's required,
EAL pupils against a five-point scale of reading, writing and spoken language
proficiency (see below) and make a ‘best fit

that a pupil corresponds most closely to:

T New to Engl i sMay(is€frsdlanguage éof learning and other
purposes. May remain completely silent in the classroom. May be copying /
repeating some words or phrases. May understand some everyday
expressions in English but may have minimal or no literacy in English. Needs
a considerable amount of EAL support.

T Early acqui si tNayfolloWdaytaday sodiabcpmmunication in
English and participate in learning activities with support. Beginning to use
spoken English for social purposes. May understand simple instructions and
can follow narrative / accounts with visual support. May have developed some
skills in reading and writing. May have become familiar with some subject
specific vocabulary. Still needs a significant amount of EAL support to access
the curriculum.

9 Devel oping compet dMayparticipa® indearning @clivjties
with increasing independence. Able to express self orally in English, but
structural inaccuracies are still apparent. Literacy will require ongoing support,
particularly for understanding text and writing. May be able to follow abstract
concepts and more complex written English. Requires ongoing EAL support to
access the curriculum fully.

9 Compet ent [ Qral &mglistoviilidg developing well, enabling
successful engagement in activities across the curriculum. Can read and
understand a wide variety of texts. Written English may lack complexity and
contain occasional evidence of errors in structure. Needs some support to
access subtle nuances of meaning, to refine English usage, and to develop
abstract vocabulary. Needs some/occasional EAL support to access complex
curriculum material and tasks.

T Fl uent [ OCCanaoperaieEaérdss the curriculum to a level of
competence equivalent to that of a pupil who uses English as his/her first
language. Operates without EAL support across the curriculum.

Al ongsi de the scale outlined abwalablefor' Not Yet
use where the school has not yet had time to assess proficiency.
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Appendix 3

PRIMARY LISTENING ... il

Rrst Language:

Band A Band D Band E

Ergaging in highly-scaffiolded

Tatening activites, learning Demonstrating an emerging | Develoging more independence in | Appiying Sstaning skils Sver Showing fedhe or no
Basic dassroom lnguages and | abilcy to respond verbally in | the use of the basic Rszening skills an increasing range of disadvantage to
fekdng sounds o actions and intaracsions with others needed o angage with learning contexts and functions English-spesking peers
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i
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Appendix 4

CLASSROOM SUPPORT STRATEGIES: WORKIMG WITH EAL LEARMERS I PRIMARY 3ET TINGS

BAND A - New to

Listening (Understanding)
Engaging in highly scaffolded listening acthvities, leaming basic Ermerging competence in basic oral expression
dhassroom binguage and linking sounds to actions and meanings

Clasiroam organisation

* In the ezrly stages provide oppartunities for someone whao speaks the EAL learner’s first language eg-a class teacher, a teaching assistant {TAL
alder learner or sibling to visit and mentor the leamer in class

*  3it the learmer near you or another adult in carpet sessions, in 2 position where they can see your face straight on. This will ensure they can hear
properly and 2lso pick up viswal ches from facial expression

*  Pair with first language buddies w support underszanding

*  5it the learner next to other students who are supportive lnguage role models (groups of three tend to work well; sit the learmer with 2 pair
who have been briefed to include and support them)

*  |rvolve the learmer in classroom organisational tasks (e.g handing cut pens, etc.)

*  Position new to English EAL learmers last in turr-taking games

Ongoing differentiation

*  Zpeak dearly, slowly and simply Regularly reinforce frequentdy used expressions by providing the learners with written or oral models of the
language you want them to produce

*  To make meaning clear, use your facial expression, tone of your voice, your body [gestures. quick mimes)

*  Give single-sten instructions. Repeat sarme instructional phrases

*  Always point to the key word or picture you are referring to

*  Keep providing coportunities to spek and respond to guestions even if the learner is not @lking {a non-verbal period is normal)

*  Target the bearner for simple differentiated Yes/Mo questions and plan to do this daily

*  Address the learner by name {correctly prongunced) when asking questions

*  Allow the learner thinking time before asking for 2nzwers to guestions

*  Have 2 mini- whiteboard or note book to hand for quick drawings, to create on-the-spot visuals, choices or to reinforce key words

+  Lke sollaborative activities as & way of encouregng exploratory talk and thinking between students. Activities that may belp scaffold
talk could ke sorting/matching spotting'sequencing activities, or using graphic erganisers

*  Print shides with wizuals from your whele-class teaching screen so the learnes can stick them in their book (to refer back to. labed, etc.)

*  Use ¥iswal SUpport e g props. objects and pictures (easily and quickly produced with software such as ﬂmmm[ﬂﬂﬂ_h_ﬂﬂnﬂ

* Ll wisual word mats (create your own using software such as Communicate in Prng or see EAL Mexus website for curriculum-related

*  [Encourzge the learmer to wse 2 sorapbock to add new vocabulary, drawings and photos, pictures of home, information in first anguage about 2
topic, et

. G':'etuppurmn"ﬁﬂ to nehearse/practise structures, repetitions (stories, poems, songs, rhymes). See EAL Mexus page on language drills for
ideas

* Give the learrer 2 visual 'survival” fan with phrases like Ve sick] Toeed the tolet’, ete, for use in class ard the plapground (Google: EAL fans)

*  Provide a visual instruction mat Make pour own using software such as Communicate in PARE o use ready-made ones {Google EAL
irstruction mat These are aailable in English and other languages)

*  Provide a visual imetable (good for whole dass; especially pood for EAL learmers)

*  [Provide an Enghizh picture dictiorary [preferably one designed for EAL learness, e.g. Colling First English Words)

*  Provide a hillngual dictionary — preferably age-spproprizte and pictorial depending on the learer's literacy level in their first anguage (for
examples see Mantra Lingua website)

*  LUse online tools, such s Quizlet to present and provide practice in using the key vocabulary, phrases or language structures needed for a
particular lesson prior to delivery. By using Elipped Learning pupds can undertake some of the leaming cutside of the cdassroom allowing
more time in dass to focus on key lesson content

Language focus
*  Phn for, teach and ol vocabulary and larguage structures needed for topic. task ardior genre (ses examiples of planning for lznguage in
lezson plans on the EAL Mexus website)
*  |dentdy the inguage furctions, structures, vombulary, sounds ard stress needed for the task ard provide sgaffelding. for example
o Greeting: Repear daily socil lnguage exchanges i, pood morning, please, thank you {not all languages have separate words for this)
Madel this by repeating same exchanges with other lmrrers
o Mamingfidertifying key clssroom and school areas/chjects'pecple, This 5 .., ity a...
*  Teach basic survival language including: | don® understand, | don'®t know, [ con't remernber, blsase can | go to the todet?
*  Use EAL beginners” activity pack (for mample, Hounslow Language Services) to provide extra practice on key hnguage structures and vocabulary
*  Teach key words and phrases for topics being coversd in class (ses EAL Nexus pape on intreducing new vocabulary )
*  Teacher/TA to become familiar with key features of the learmers lnguage in order to predict, understand ard address some of the problems the
learner may hawe with areas. such as pronundation, grammar and vocabulary. A useful reference baaok is: Smith, B and Swar. M. (2001 ). Learner
Englistc A Teacher's Guide to Interference and Other Problems: Cambridge Universsity Press

Marking/feedback
*  Respond to and acknowledge 2ny attempt at communication {incuding non-werbal — eg. nodding'smiling at learnes; saying “Good Lstening’.
accompanizd by a Goad Listering vizual clue)
# Llse the speaking 2nd listening descrptors from lands A and B in the EAL Assessment Framework for Schools to check progress and
set appropriate targets that promote learming

Capyright & The Ball Educstional Truss Limited (opsrating 2 The Ball Feundstion) Seprember 2007, Veralen |
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